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Purpose: This paper presents the results of  the application of  an adaptation of  the "Perceived Barriers
Questionnaire" (PBQ) (Rodríguez-Lajo, Vila & Freixa, 2008) to identify if  there are gender roles and
stereotypes that influence the perceptions and future expectations, both in academic and the professional
spheres, of  teachers-in-training at the University of  Córdoba.
Design/methodology: The sample of  the study is composed of  the students enrolled in the Social
Education  Degree  and  the  Masters  in  Inclusive  Education  and  Teaching  Staff  of  Compulsory
Secondary Education and Baccalaureate, Vocational Training and Language Teaching at the University
of  Córdoba. The questionnaire was administered to 157 students. The data were subjected to descriptive
analysis,  comparative means,  correlational  and regression analysis,  study of  internal  consistency  and
factorial structure through exploratory and confirmatory factor analysis. 
Findings: The results show, among other issues, some professional aspirations related to training rather
than  leadership,  a  greater  fear  of  negative  evaluation  in  women  than  in  men  and  an  important
relationship between the perception of  the gender role attributed to men and women in the workplace
and their own aspirations and educational and professional expectations.
Research limitations/implications: The main limitation of  the study s in its sample, as it is focused
only  on  students  of  careers  belonging  to  the  field  of  Education  Sciences  and,  specifically,  at  the
University  of  Córdoba,  so  it  would  be  interesting  to  carry  out  future  studies  with  samples  wider
population.
Originality/value: This study aims to highlight the importance of  detecting possible gender barriers
during the training of  educators to implement the necessary measures to promote true equality between
women and men. In this sense, this research can be extrapolated to any educational environment, as well
as work.
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1. Introduction
Numerous studies have provided evidence of  the presence of  both internal and external barriers associated to
gender, which make difficult the educational and professional development of  women in equal conditions and
opportunities  (Rodríguez,  Vila  & Freixa,  2008;  Donoso,  Figuera  & Rodríguez Moreno,  2011;  Porto,  Cajide,
Mosteiro, Castro, Sierra & Rodríguez, 2012; Martínez & Bivort, 2013; Castillo-Mayén & Montes-Berges, 2014;
Hidalgo,  2017).  Most  of  these  barriers  are  composed  of  different  roles  and  gender  stereotypes  which  are
acquired throughout life from different social agents (the family, the school environment, the communication
media…) (Colás  & Villaciervos,  2007),  nurtured by  a  social,  cultural,  political  and economic  system that  is
androcentric and patriarchal. Larrieta, Velasco and Fernández (2015), and Contreras, Pedraza and Mejía (2012)
have defined the following as the main barriers: the stereotypes associated to gender and the discrimination that
comes  from  them,  the  roles  and  the  segregated  and  hierarchal  distribution  of  personal  and  professional
responsibilities, the biased systems of  selection and evaluation in the academic and professional spheres, the lack
of  female reference models, the exclusion of  women in the informal social networks in the workplace, and the
lack of  flexibility in the structure and processes of  the organization, which make difficult the reconciliation of
personal and professional life. 
Of  all of  these barriers, the present research study is focused on analyzing those that are perceived by university
students,  more  specifically,  future  teachers,  related  to  their  academic  and  professional  expectations  and
aspirations.
1.1. Academic and professional aspirations of  university students
Concerning  the  academic  and  professional  expectations,  many  authors  indicate  the  presence  of  roles  and
stereotypes that determine the choice of  career in a biased and discriminatory manner (Barberá, Candela &
Ramos, 2008; Rodríguez et al., 2008; García, Rebollo, Buzón, González-Piñal, Barragán & Ruiz, 2010; Donoso et
al., 2011). 
The internalization of  the differences in gender through the transmission of  roles and stereotypes results in the
establishment  of  differences  in  the  comprehensive  development  and  personal  and  professional  options  of
university students. Boys and girls observe, from childhood, that expectations are placed on them, and based on
these, they will act accordingly to receive the approval from others (Colás & Villaciervos, 2007). As pointed out
by Mosteiro and Porto (2017), when we do not behave according to our gender, as expected by society, the
behaviors and actions are usually  unapproved,  rejected and criticized.  Nevertheless,  in  the past  few years,  a
change has been observed in the gender roles. For these authors, one of  the causes is the growing level of
education reached by women, being equal and even surpassing that of  men. In this sense, the access of  women
to education, as well as the promotion of  academic training, has favored their participation in the public arena
and their  promotion within  the  professional  sphere.  Even then,  it  is  perceived  that  both  male  and  female
students have a stereotyped perception, as the choices they make still associate the men to the productive area,
and the women to the reproductive one.
In that regard, Simón (2005) indicates that in the stage of  puberty, the girls perceive that success and triumph are
linked to beauty and sympathy, and not their  intellectual  or entrepreneurial  spirit.  If  this  is  true, then they,
although they may have a vocation or inclination towards other areas, tend to choose study subjects that are
related with the area of  Humanities and Social Sciences, linked to the service sector or caring of  individuals,
which have less prestige and lower pay. However, the men perceive that what is expected of  them is to be strong,
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sporty, and smart, and independently of  the results they obtain, tend to choose scientific or technological areas
to obtain success and provide an answer to what society expects from them. Years after, Rodríguez and Megías
(2015) still confirmed an attribution of  stereotypes differentiated according to gender. Thus, characteristics such
as sensibility, understanding, responsibility and prudence are associated to the female gender, while characteristics
such as dynamism, functionality, action and prominence are associated to the male gender.
In this way, society promotes the idea that girls have characteristics such as a low self-esteem, dependence and
insecurity, while it favors the idea that boys have a high self-esteem, independence and security, contributing to
the maintenance of  the patriarchal and androcentric system (Simón, 2005).
This set of  characteristics, stereotypes, social expectations and distribution of  roles, also have an effect on the
making of  decisions when having to choose a specific professional trajectory and the aspirations or expectations
they  have.  These  decisions  are mediated by intrinsic  factors,  such as  vocational  maturity,  which is  achieved
through an adequate self-concept,  through self-knowledge and self-esteem (Martínez-Martínez,  2013). Other
factors that condition the making of  decisions are: the interests, the personality, the aptitude, the limitations, the
hobbies, trends and personal tastes. Also, other extrinsic factors exist, such as: society, economics, job market,
etc. All of  these are affected by gender, as observed in the work by Miller, Eagly and Linn (2015), who attest that
both girls and boys have stereotyped beliefs about professions, thinking that women have qualities for some
professions, while men have other qualities.
Along the same line, other research studies have provided evidence that the male university students mainly value
prestige, income, entrepreneurship and leadership; while the female students are more concerned with a good
workplace environment, feeling useful, and being recognized by their female and male peers, as well as by those
in charge in  the company (Barberá,  Ramos & Candela,  2006;  Olivares & Olivares 2013;  Pérez-Carbonell  &
Ramos, 2015).
García, Padilla and Suárez (2009) justify the difference found in the choice of  careers in that the professions
themselves are stereotyped and the students correlate this gender-based classification with the courses from these
careers. This is likewise confirmed in the work by Martínez and Bivort (2013), who confirm the existence of  a
career role that conditions their educational choices. 
In the processes of  selection and promotion created, evidence is provided about a double segregation: horizontal
and vertical. Horizontal, as many areas of  knowledge are feminized, such as Education, Health Sciences and
Humanities (related with the care of  people and social services), and, on the other hand, others are masculinized,
such  as  Engineering,  Sciences  and  Math  (more  technical  and  mechanical  tasks).  Also,  we  find  a  vertical
segregation,  as  the  number  of  women  who  occupy  positions  of  responsibility  are  scarce,  despite  being
sufficiently  qualified  for  them.  This  vertical  association  is  associated  to  the  existence  of  a  “glass  ceiling”,
described by Guil (2016) as the barriers found by women for accessing higher positions, such as the difficulty in
reconciling motherhood with the professional sphere, the family demands or the social expectations that define
the adequate and accepted behaviors of  women and men.
2. Objectives
The study presented addresses the following objectives:
1. To describe the perceptions of  male and female teachers-in-training (students enrolled in the Social
Education Degree), as well as postgraduate students (Masters in Inclusive Education, and Compulsory
Secondary Education and Baccalaureate, Vocational Training and Language Teaching) at the University
of  Córdoba,  related  to  their  professional  aspirations,  the  fear  of  a  negative  evaluation,  and  the
perceptions of  the gender roles of  women and men in the workplace.
2. To analyze if  there are differences in their perceptions as a function of  their degree, type of  access to
the University, grade average in the academic records of  their present studies, age, sex, current housing
situation, level of  education of  the mother, current work status of  the mother, level of  education of  the
father, and current work status of  the father.
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3. To observe the existence or not of  relationships between the different dimensions of  the questionnaire.
4. To determine if  the  professional  aspirations  of  the  students  are  explained by the  fear  of  negative
evaluation they observed, as well as their perceptions of  the gender roles of  men and women.
3. Method
A quantitative,  descriptive and inferential  approach was utilized for this  study.  A cross-sectional  survey was
utilized, as a set from a population was described in a specific moment in time, which allowed us to analyze the
existence of  differences between subgroups and to find the relationships between the variables studied.
3.1. Sampling and participants
The context of  the study is framed within a broader research study aimed at the entire student body from the
Faculty of  Education at the University of  Cordoba. This work, specifically, shows the results corresponding to
teachers-in-training (students enrolled in the Social Education Degree and the Masters in Inclusive Education
and  Teaching  of  Compulsory  Secondary  Education  and  Baccalaureate,  Vocational  Training  and  Language
Teaching) from this University.  The sample selection was conducted by using non-probabilistic,  convenience
sampling (Cuenca & Lozano, 2016), as the questionnaire could only be used with the groups of  students whom
the researchers had access to during academic year 2016-2017.
The sample was composed by a total of  157 students, corresponding to 36.76% of  the population. Of  this, 93
were enrolled in the Social Education Degree (59.2%), 28 to the Masters in Inclusive Education (17.8%), 36 to
the Masters in Compulsory Secondary Education Teaching, Vocational Training and Language Teaching (22.9%).
This sample was primarily composed by women (73.9%, n = 116), and with an age range between 18 and 26
years old or older, with the highest percentage found for the 18-23 years old group (58.6%, n = 92).
3.2. Data collection instrument
The instrument chosen for the present research is an adapted version (Hidalgo, 2017) of  the Perceived Barriers
Questionnaire  (PBQ)  (Rodríguez  et  al.,  2008),  initially  designed  by  the  DONA/GREDI  group  within  the
research  framework  financed  by  the  Institut  Català  de  les  Dones “Gender  barriers  in  the  development  of  a
university woman: The invisible filter”.
In its latest version, it is an anonymous questionnaire administered online containing close-ended, polythematic
questions,  and with a Likert  response  scale with five options,  from complete disagreement (1)  to complete
agreement (5) for the dimensions “Professional aspirations” and “Fear of  negative evaluation”; and from none
(1) to a lot (5) for the dimensions “Perceptions of  the gender role of  women in the workplace” and “Perception
of  the gender role of  men in the workplace”.  It includes independent variables from the education sphere
(degree,  access  to  the  university,  and  average  grades),  sociodemographic  data  (age,  sex  and  current  living
situation), and family data (level of  studies and work status of  the father and mother). It is comprised by 63
items presented as statements and structured in four dimensions:
• Professional aspirations: It encompasses items that refer to the commitment with a professional project,
to  the  meaning  given  to  work  success,  the  personal  involvement  and  the  time  invested  for  the
achievement of  professional objectives, the intention of  ascending in the professional career, and being
recognized as a leader in the workplace.
• Fear of  a negative evaluation: A dimension of  9 items that refer to the rejection of  the evaluations from
other people, concern, negative expectations or anguish towards negative evaluations from others.
• Perception of  gender role (two-sided dimension: women and men in the workplace): The same items
appear in both dimensions (19 in each case), which refer to issues such as planning ability, self-control,
assumption  of  responsibilities,  emotional  stability,  interpersonal  communication,  facing  risks,
conciliation, urge to excel, or self-esteem.
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The validity and reliability of  the adaptation of  the instrument were measured with different statistical analyses.
In first place, for the validity of  the construct, an exploratory factorial analysis (EFA) was performed with the
Factor Analysis version 10.8 program. The method by Hull (Lorenzo-Seva, Timmerman and Kiers, 2011) was
utilized, along with the process of  extraction of  common factors “unweighted least squares” (ULS), considering
the “Weighted Oblimin” rotation (Lorenzo-Seva, 2000), whose Kaiser-Meyer-Olkin (KMO) index was 0.88, its
Bartlet’sspherericity test was p=0.000, and its Root Mean Square Residual (RMSR) = 0.0498, were considered
adequate for the model (Aldas & Uriel, 2017). The result of  the extraction of  the principal components showed
the existence of  4 factors, where the total explained variance was 47.405, revealing an appropriate equilibrium
between the components of  the instruments, which were representative of  the theoretical concept.
To compare and confirm the model extracted through the EFA, a Confirmatory Factor Analysis (CFA) was
performed with the statistical program AMOS, version 23. The results obtained, through the use ofthe relatively-
adjusted values from the discrepancy function (chi-square), as well as those based on the root mean square error
of  approximation (RMSEA), showed adequate indices of  adjustment as a function of  the model (χ2= 2472.860,
gl.=1581; NFI= .917; RFI= .897; IFI= .968; TLI= .960; RMSEA= .023). Therefore, the model was accepted,
using  as  the  basis  the  AFE results  and the  theoretical  dimensions  considered within  them (Schumacker  &
Lomax, 2004; Browne & Cudeck, 1993; Byrne, 1994; Hu & Bentler, 1998; Steiger, 2000).
The measurement of  the reliability of  the instrument was performed through an internal consistency approach
(Merino-Soto, 2016), obtaining a Cronbach’s alpha of  0.91, which reflects the high reliability of  the items from
the questionnaire. Likewise, through the application of  these analyses to the different factors, the coefficients
obtained were adequate: 1. Professional aspirations (α= .83); 2. Fear of  negative evaluation (α= .92); 3. Perception of  the
gender role of  women in the workplace (α= .89), and 4. Perception of  the gender role of  men in the workplace (α= .89). Lastly,
in regard to the normality of  the sample, it should be pointed out that the variance had a normal distribution, as
measured by the Kolmogorov-Smirnov test (p=.200).
3.3. Procedure
The instrument was provided online, and could be completed in-person in the classroom, or virtually from home
whenever the students chose to do so. The procedure was monitored by the researchers, so that they could
detect difficulties in comprehension, and so that the doubts could be answered during its completion. For this, a
member of  the team was present in each of  the courses and groups to present the study and the instrument, to
ensure the anonymity and the confidentiality of  the treatment of  the data, as well as to solve the difficulties that
may appear.
3.4. Data analysis
The analyses conducted in this study were the following:
• Basic descriptive analysis according to dimension.
• Analysis of  variance as a function of  the education (degree, year, type of  access to the university, and
grade average), sociodemographic (age, sex, and current living conditions), and family (education level
and current work status of  the father and mother) variables. For this, the  Student’s t test and ANOVA
were performed, with the statistical package SPSS 23.
• Relational study between the dimensions through bivariate correlations.
• Multiple linear regressions to predict the professional aspirations of  the students as a function of  the
fear of  negative evaluations, as well as the perceptions of  the gender roles of  women and men.
4. Results 
Next,  the  results  derived from the application of  the instrument as  a  function of  the type of  analysis  are
presented: the descriptive statistics and the analysis of  variance are presented according to dimensions, while the
correlation and regression analyses are presented in two different sections.
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4.1. Professional aspirations of  the university students
This  dimension  combined  16  items  which  alluded  to  the  perceptions  of  the  students  in  regard  to  their
professional  aspirations.  More  specifically,  it  mentioned  aspects  such  as  their  dedication  to  their  work,  the
importance given to training, planning or leadership, among others.
In the results obtained in this dimension, it was observed that in general, the students were partially in agreement
with the professional aspirations included in the instrument (μ = 4.45;  = .55). Among them, we found that theϭ
items related with leadership and professional success obtained average scores that were lower than those that
referred to the importance given to training, expertise or perseverance. Proof  of  this was shown by the items
that obtained a lower mean score, which referred to “when I become established in my career, I would like to
direct other employees” (μ = 3.28), and that “professional success is fundamental if  one wants to feel truly
happy” (μ = 3.39), about which those polled were mostly indifferent. While the items with higher mean scores
corresponded  with  “continuing  my  training  to  achieve  new  objectives”  (μ  =  4.59),  and  with  the  aim  of
“becoming an expert in my field of  work” (μ = 4.46).
As  for  the  differences  according  to  gender,  related  to  the  opinions  of  the  students  with  respect  to  their
professional  aspirations,  the  Student’s  t  test for  independent  samples  pointed  out  that  statistically  significant
differences did not exist. On the other hand, to determine the relationship of  the degree, type of  access to the
university, level of  education of  the mother, work status of  the mother, level of  education of  the father, and
work status of  the father, with the professional aspirations of  the students, multiple comparisons of  the means
were  performed  with  an  ANOVA.  The  results  obtained  showed that  there  were  no  statistically  significant
differences between any of  the variables considered and the professional aspirations of  the students.
4.2. Fear of  a negative evaluation
This dimension was composed by 9 items which showed the perceptions of  both female and male students
about their relationship with the concern about the image that others in their surroundings have of  them and of
themselves. More specifically, these items referred to the evaluations related with the impressions, defects, or
mistakes, among others.
In the results obtained in this dimension, it was observed that the students were mostly indifferent with respect
to the fear of  a negative evaluation (μ = 2.91; б = .82). Within this indifference, the issues that were of  greater
concern to them referred to “that people have a bad impression about me” (μ = 3.24), and “I worry about saying
or doing the wrong things” (μ = 3.22), while the most important disagreement was found in aspects such as “I
am afraid that people will notice my defects” (μ = 2.55) or “I worry that people will find faults (or mistakes) in
me” (μ = 2.57).
Just as in the previous dimension,  we analyzed the relationship found between gender and the variation of
responses about the fear of  a negative evaluation, through the Student’s t test. In this sense, the test indicated the
existence of  statistically significant differences (T=-2.137, p=.036). The mean value for the girls was significantly
higher than the boys, which provided evidence of  the fear of  a negative evaluation, which was higher in general
(2.99 vs. 2.67). With respect to the variation of  the responses, as a function of  the degree, type of  university
access, average grades in their academic records of  their current studies, age, way of  life, level of  education of
the mother, works status of  the mother, level of  education of  the father, and work status of  the father, with the
fear of  a negative evaluation, multiple comparisons of  the mean were also performed with an ANOVA. In all the
cases, the results obtained showed that there were no statistically significant differences.
4.3. Perception of  the gender role of  women in the workplace
This  dimension  combined  19  items  which  alluded  to  the  opinions  of  the  students  with  respect  to  the
characteristics attributed to women in the context of  work. More specifically, it referred to characteristics such as
planning ability and self-control,  assumption of  responsibilities, urge to excel and expectations of  work and
professional success, among others. In the results obtained, it was observed that the students were generally in
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agreement with attributing the characteristics in the dimension to women (μ = 4.10; б = .52). The characteristics
that  were  strongly  attributed  were,  with  mean values  between  4.41  and  4.26,  related  with  the  satisfaction,
dedication, and excelling at work (“satisfaction with work well done”, “urge to excel at work”, “time dedicated to
work”), and with collaboration and care of  other people (“collaboration with their peers” and “time spent caring
for the family and the home”). On the other hand, the characteristics attributed to a lesser degree to women in
the workplace mainly referred to self-esteem (μ = 3.57),  confidence in their  own competencies (μ = 3.76),
control of  emotions (“emotional stability”, μ = 3.64, and “mechanisms of  self-control” μ = 3.76), the value
given to prestige and power within the organization (μ = 3.62), and that they “more frequently accept lower-
paying jobs” (μ = 3.78).
On the other hand, the Student’s t test performed to identify possible differences related to the student’s gender in
regard to their perception of  the gender role of  women in the workplace, did not find statistically significant
differences. No differences were found as a function of  the other variables analyzed with the ANOVA either,
providing evidence that neither the degree, type of  access to the University, grade average, age, way of  life, level
of  education, nor the work status of  the parents, were related to this variability in the responses provide for this
dimension.
4.4. Perception of  gender role of  men in the workplace
This dimension included the same items mentioned in the previous section. The results obtained showed that the
students were greatly in agreement with the fact that the characteristics included in this dimension were present
in men (μ = 3.81; б = .51). More specifically, the characteristics that were greatly attributed to men were related
with “satisfaction with work well done” (μ = 4.13), and the “urge to succeed at work” (μ = 4.16), both of  which
coincided with the  gender  role of  women.  Also,  in  this  case,  we also found the “expectations  of  work  or
professional success” (μ = 4.13) as an important characteristic. On their part, the characteristics that the students
attributed to men in the workplace, to a lesser degree, coincided in part with those that were associated to a
greater degree to women: “work and family reconciliation” (μ = 3.15), “time spent caring for the home and
family” (μ = 2.97), and “more frequently accept lower-paying jobs” (μ = 2.57).
As  in  the  previous  dimension,  statistically  significant  differences  were  not  found  in  the  variability  of  the
responses as a function of  the different independent variables considered.
4.5. Correlational study
The following section addresses the correlational study between the 4 dimensions of  the questionnaire. The
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.32 -.04 .37 1
Sig. (two-tailed) .00 .63 .00
N 157 157 157 157
**. The correlation is significant at 0.01 (two-sided)
Table 1. Results of  the bivariate correlations of  the dimensions from the Perceived Barriers Questionnaire
As  a  function  of  the  data  obtained,  it  was  verified  that  there  was  a  relationship  between  dimension  1,
corresponding  to  the  professional  aspirations  of  the  students,  with  dimension  3,  which  referred  to  the
perception of  the gender role of  women in the workplace (r=.38, p<.01); and dimension 4, which alluded to the
perception of  the gender role of  men in the workplace (r=.32, p<.01).  Also, a relationship was found between
these last two dimensions, dimensions 3 and 4, (r=.37, p<.01), given that there was a two-tailed significance at
n.s=0.01. The relationships established between the 3 dimensions mentioned was moderate, as pointed out by
Mateo (2004) and Pérez, García, Gil and Galán (2009). 
Lastly,  it  should be indicated that dimension 2,  which referred to the  fear  of  a  negative  evaluation of  the
students, was not correlated with any of  the other 3 dimensions of  the questionnaire.
4.6. Explanatory models of  the professional aspirations of  the students as a function of  the fear of  a
negative evaluation, as well as the perceptions of  gender role of  women and men in the workplace
Once the relationship between the different dimensions of  the questionnaire was made evident, whether or not
these relationships could work as explanatory models of  the dimension “Professional aspirations”, was studied.
For this, multiple linear regressions were performed as a function of  “Fear of  a negative evaluation”, and the
“Perceptions of  gender role of  men and women in the workplace”. The resulting data showed, as foreseen from
previous studies, that the “Fear of  a negative evaluation” did not provide an explanation for the variability of  the
student’s responses about their “Professional aspirations”, while the “Perceptions of  gender role of  women and











error Beta Tolerance VIF
1
(Constant) 2.82 .32 8.81 .00
Dim. 3. Perception of  the 
gender role in women
.37 .07 .38 5.13 .00 1.00 1.00
2
(Constant) 2.24 .38 5.81 .00
Dim. 3. Perception of  the 
gender role in women
.29 .08 .30 3.86 .00 .86 1.16
Dim. 4. Perception of  the 
gender role in men
.22 .08 .21 2.63 .01 .86 1.16
a. Dependent variable: Dim.1 Professional aspirations
Table 2. Coefficients of  the regression line for the dependent variable “Professional aspirations of  the students” as a
function of  the measurements from the dimensions Perception of  the gender role of  women and men in the workplace”
The results obtained, as shown in Table 2, allow us to observe that the dimensions “Perception of  the gender
role of  women and men in the workplace”, respectively, were predictive factors of  the dimension “Professional
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aspirations of  the students”, as β= .30, t(303)=3.86, p<.01; and β=.21, t(207)=2.63, p<.01, respectively. In this
sense,  the  adjusted R2 value was .171,  indicating that  a total  of  17.1% of  the variability  of  the dimension
“Professional aspirations of  the students” was explained by the two variables cited previously.
5. Discussion and conclusions
Next,  the  conclusions  derived  from  the  study  will  be  detailed,  starting  with  the  objectives  set  in  the
methodological design, including a discussion of  the results found according to the theory presented.
The  teachers-in-training  manifested  educational  and  professional  aspirations  that  were  more  focused  on
increasing their training to become experts in their workplace than in leadership. Although a certain relationship
could be established from the start between this trend in their expectations with the increased feminization of
this field of  study and a limited motivation of  the women to play leadership roles (Gutiérrez, 2015), it is true that
both men and women converged in their responses, without statistically significant differences found between
both collectives.
However,  differences  were  found in  the  fear  of  a  negative  evaluation.  In  this  dimension,  the  scores  were
significantly  higher for  the  women,  evidencing that they were  more afraid  of  being negatively  evaluated as
opposed to the men. This difference could provide evidence of  a greater concern and insecurity in the case of
the women in this study. The GEM Spain report (Peña, Guerrero & González-Pernía, 2017) also pointed to the
same direction, providing evidence that the men had less fear of  failure than the women, and the men who had
been entrepreneurs perceived greater opportunities to undertake new projects, as they had more models to refer
to and less worry about failing.
This distance between women and men could be related to the influence of  the patriarchal and androcentric
society in the shaping of  our identity and the characteristics we assume as our own, favoring, in this case, a
greater self-esteem, security and independence for men, and a greater dependency and insecurity for women
(Simón, 2005). In fact, in this sense, in their work, Sánchez et al. (2011) pointed out the existence of  a greater
quantity of  gender stereotypes in men than in women, and a belief  of  a certain superiority of  the men, which
negatively influences the women’s self-esteem.
These findings are highly related with the perceptions shown by the students about the gender role of  women
and men in the workplace. Although in both cases characteristics such as excelling or satisfaction with work well
done was attributed to both, observable differences were found in the characteristics related with a good self-
esteem, self-control and confidence in oneself, which were more related to men than to women. At the same
time, the elements linked with the care of  other people and collaboration, as well as accepting more precarious
conditions at work and less recognition, were found to be more present in women, while the expectations of
success at work were greatly attributed to the men.
These results showed attributions that were even more stereotyped, along the same line as results from other
studies (Barberá et al., 2008; Rodríguez et al., 2008; García et al., 2010; Donoso et al., 2011), although these did
not wholly agree with the results from other works such as the one from Castillo-Mayén and Montes-Berges
(2014), who attested that some stereotypes that were traditionally associated to the gender had now disappeared.
Also, this trend was shown to be greatly generalized in the students surveyed, as no differences were found that
related these associations of  characteristics with the student’s gender, their level of  education, degree, academic
records, or work status of  their fathers and mothers. It is also true, however, as indicated by García-Retamero,
Müller and López-Zafra (2009) or Eagly, Wood and Johannesen-Schmidt (2004), that roles and their stereotypes
associated to genders vary through time and from one context to another, thus finding themselves in a dynamic
and changing process. It is a complex, slow and non-linear process that is influenced by multiple factors that are
social and cultural in nature.
Lastly, the correlation and regression analyses pointed out that the set of  characteristics perceived by the students
associated to the gender role of  men and women in the workplace, could greatly explain, as opposed to the fear
of  a negative evaluation, how they perceived their own professional aspirations. This finding corroborated that in
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the case of  the students surveyed, the educational and professional options were even more generalized, and in
certain  manner,  were  predicted  by  the  differential  characteristics  they  reflected  upon and attributed  to  the
different genders, and which also reflect the biased social and work destinies.
The research study also found some limitations, such as the sampling differences between the university Degree
students and Master’s students, which invites us to increase the sample, as well as the Degrees of  the study
participants. Another limitation was due to the use of  instruments that were exclusively quantitative. This drives
us to delve into the use of  different research methods, techniques and instruments that are more qualitative in
nature. Their use could allow delving into the meanings provided by the students to the perceptions observed, as
well as the relationship established between them, and the educational and professional trajectories they will
decide upon once their training has ended.
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